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Does age matter? The effect of age and bilingualism for nativelike
attainment in a second language

Kenneth Hyltenstam
Center for Research on Bilingualism, Stockholm University

It is an uncontroversial statement that child L2 learners in the long run outperform adult learners
in L2 ultimate attainment. There is ho consensus among researchers about the causes of this age
difference. Current debate, however, is more concerned with the recent finding that not even child
L2 learners eventually converge fully with native speakers, but exhibit slight differences from
native nhorms when their L2 performance is scrutinized in detail. This has called into question age
effects as the cause of such near-native (rather than fully native-like) ultimate attainment. As an
alternative explanation, it has been suggested that L1 influence, or, indeed, bilingualism, accounts
for the subtle non-native features in early-learner ultimate attainment, and also for the near-
nativeness of exceptionally advanced adult L2 learners. This suggestion, however, although highly
interesting, has not yet been substantiated empirically. The study that will be presented in this
talk aims to address this gap by assessing the relative impact of age of acquisition (AcA) and
bilingualism on L2 ultimate attainment. Four groups of adult speakers of Swedish (80 participants
in all) participated in a 2 x 2 factorial design with age of acquisition at birth/after birth vs.
monolingualism/bilingualism fully crossed as in the table below.

AoA at birth AoA after birth
(AoA = 0vy/o) (AoA = 3-8 y/o0)
A. B.

Monolinaualism Monolingual Sequentially monolingual

g L1 speakers of Swedish L2 speakers of Swedish
(‘crib monolinguals”) (‘childhood adoptees’)
C. D.
- . Simultaneously bilingual Sequentially bilingual

Bilingualism L1 speakers of Swedish L2 speakers of Swedish

(crib bilinguals”) (‘childhood immigrants”)

Data were elicited on speech production and perception, morphosyntax, and formulaic language,
thus covering a fairly broad range of language competence and processing abilities. The linguistic
instruments were identical to 7 of the 10 instruments used by Abrahamsson and Hyltenstam
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(2009). The results revealed that out of the 7 instruments used to assess ultimate attainment,
none showed a standalone effect of bilingualism. Rather, when main effects of bilingualism were
attested, they always occurred in conjunction with effects of age of acquisition. Conversely,
standalone effects of age of acquisition were found for 6 out of the 7 instruments. The conclusion
is that AoA, not bilingualism, is the primary determinant of less than nativelike L2 ultimate
attainment. However, the matter is complex. Our data did, in fact, show some bilingualism effects.
It will therefore be important for future studies to factor into their designs test instruments that
allow for a systematic targeting of linguistic domains and features that exhibit different degrees of
likelihood to elicit bilingualism effects.

References

Abrahamsson, N. & Hyltenstam, K. (2009), Age of onset and nativelikeness in a second language:
Listener perception versus linguistic scrutiny. Language Learning, 58/2, 249-306.
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Weak vocabulary = lots of gestures? Evidence from bilingual children

Elena Nicoladis
University of Alberta

Bilingual children often score lower on vocabulary tests than monolingual children in each of their
languages. Vocabulary scores are highly linked to the amount of exposure to a language and
bilinguals often hear less of each language than monolinguals. Given that bilingual children are at
age-level cognitively, they may attempt to compensate for their weak vocabulary. In the present
talk, I consider the possibility that bilingual children might gesture to compensate for weak
vocabulary. These results could have implications for diagnosis and intervention in clinical
populations. Gestures can convey information that is not conveyed in speech. Typically developing
monolinguals can use gestures to help with lexical access or convey concepts that they do not yet
have words for. Bilingual children might therefore use more gestures in their weaker language and
more gestures than monolinguals. I present the results of several studies, both from conversations
between adults and children in everyday communication and from elicited stories. The results
most often show the opposite pattern to compensation: namely, bilingual children often use more
gestures in their stronger language. These results suggest that gestures generally support
language development rather than compensate for weak language skills. One interesting
exception is when bilingual preschoolers attempt to communicate with a stranger who is
monolingual in their weaker language. In that case, the bilinguals do show greater use of pointing
in their weaker language than in their stronger language. Another interesting finding is that
parents tend to gesture more when speaking the weaker language of their child. Taken together,
these results suggest that bilingual children generally do not use gestures as a compensatory
strategy. I discuss some possible implications of these results for diagnosis and for intervention.
Assessing non-verbal communication could shed light on diagnosis. As for intervention, adults
could use gestures to support their verbal messages when interacting with children with language
difficulties.
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“Bilingual aphasia: what are we missing when we only use standard
assessments?”

Aviva Lerman
Graduate Center, City University of New York, Department of Speech-Language-
Hearing Science and Hadassah Academic College, Department of Communication
Disorders

Standard assessments are useful in the aphasia clinic, allowing clinicians to compare across
participants as well as to a standard population. However, in bilinguals with aphasia these
assessments are limited, and often do not give clinicians the full picture of language skills and
impairments across languages. Standard assessments should be used cautiously in this
population, and accompanied by other, less formal, assessments. This is especially necessary
when there are no available assessments in one of the languages, or when there is a substantial
difference in pre-morbid language proficiency. In these cases, discourse analysis and more
qualitative analyses should be administered, including analyses unique to bilinguals such as
identifying and analysing codeswitching patterns. Speech and language pathologists need to be
thorough and resourceful when assessing bilinguals with aphasia, in order to plan effective
treatments, and to identify improvement in each language after any given treatment.

The talk will be held in Hebrew NMAYN NOYA NN NXSINN
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Conversation in a foreign language: an empowering experience in a
communication group for people with aphasia
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Assessment of narrative abilities in preschool and school-age Arabic-
speaking children — using a comprehensive narrative protocol
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Language and Theory of Mind in bilingual children with Autism
Natalia Meir
Bar-Ilan University

Monolingual children with HFA show problems with Theory of Mind (ToM)! and linguistic
phenomena involving ToM and perspective taking, e.g., pronounst?l. As for linguistic abilities not
involving ToM, e.g., morpho-syntax, previous findings on monolingual children with HFA show a
mixed picture: some children with HFA have spare morpho-syntactic abilities, while others show
deficits.[3]

Little is known about the influence of bilingualism on linguistic abilities and cognitive skills of
children with ASD. This lack of knowledge creates barriers for professionals encountering bilingual
children with ASDI*>l, The current study was devised to assess the effect of bilingualism on
language and Theory of Mind skills of children with HFA.

Eighty-five monolingual Hebrew-speaking and bilingual Russian-Hebrew-speaking children aged
4:6-9:2 participated: 27 with HFA (14 monolingual and 13 bilingual), and 58 with TLD (28
monolingual and 30 bilingual). Pronoun use in subject and object positions was assessed in
Hebrew. Unexpected Content, 1t- and 2" order False-Belief tasks were used to evaluate Theory
of Mind skills. In addition, children’s syntactic abilities, Inhibition and Verbal Working Memory
were assessed.

The results indicate that bilingual children with HFA perform on par with their monolingual peers
on all the tested measures. Thus, in line with previous studies on children with other disabilities!®
71, the study shows that bilingualism does NOT impede language and cognitive development of
children with HFA.

Bibliography:

[1] Baron-Cohen, S., Leslie, A. M., & Frith, U. (1985). Does the autistic child have a “theory of
mind"? Cognition, 21, 37—46.

[2] Novogrodsky, R. (2013). Subject pronoun use by children with autism spectrum disorders
(ASD). Clinical Linguistics & Phonetics, 27(2), 85-93.

[3] Kjelgaard, M. M., & Tager-Flusberg, H. (2001). An Investigation of Language Impairment in
Autism: Implications for Genetic Subgroups. Language and Cognitive Processes, 16(2-3),
287-308.

[4] Welterlin, A., & LaRue, R. H. (2007). Serving the needs of immigrant families of guidelines,
141-51.children with autism. Disability & Society, 2X7), 747-760.
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[5] Yu, B. (2013). Issues in bilingualism and heritage language maintenance: perspectives of
minority-language mothers of children with autism spectrum disorders. American Journal of
Speech-Language Pathology, 22, 10-24.

[6] Armon-Lotem, S. & Meir, N. (2016). Diagnostic accuracy of repetition tasks for the
identification of specific language impairment (SLI) in bilingual children: Evidence from
Russian and Hebrew. International Journal of Language & Communication Disorders, 51(6),
715-731.

[7] Bird, E. K.-R., Cleave, P., Trudeau, N., Thordardottir, E., Sutton, A., & Thorpe, A. (2005). The

Language Abilities of Bilingual Children with Down Syndrome. American Journal of Speech-
Language Pathology, 14(3), 187-199.

[8] Bloom, E., & Boerma, T. (2017). Effects of language impairment and bilingualism across
domains. Linguistic Approaches to Bilingualism.
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Bilingualism Matters, Israel — why are we here?
Sharon Armon-Lotem and Carmit Altman
Bar Ilan University

Israeli society is a multilingual and multicultural environment with speakers of more than 50
languages, many of whom speak more than one language. Of special interest are several minority
groups including Palestinian Arabs, ultra-orthodox Yiddish speaking communities, signers of
several sign languages, African labour seeking refugees, as well as immigrants from Russia,
Ethiopia, France and the English speaking countries. This diversity creates the opportunity to
explore possible advantages of a multilingual society and pressing social and clinical problems,
therefore, making it possible to reach out to these communities in order to increase awareness to
benefits of bilingualism for the linguistic, cognitive, and social well-being of children and adults.
The linguistic diversity in Israel creates fertile ground for examining the contribution of
multilingualism and multicultural contact to: the development of heritage languages, communities
and individuals, language acquisition and learning processes, language loss, identity and language
use across the lifespan, language disorders, the languages of children and adults with hearing
impairment, as well as cognition and perception more broadly. These aspects of multilingualism
are relevant to spoken and written language alike as well as to the connections between them.

Bilingualism Matters, Israel aims to communicate evidence based knowledge about bilingualism
through dialogue between researchers and the community. More specifically we aim to:

1. Raise public awareness about multilingualism and multiculturalism in societal and educational
contexts by providing information and advice to parents, educators, health providers and policy
makers.

2. Encourage development of tools for parents to maintain the home language and raise the
awareness of teachers and clinicians about the need to include the home language in assessment
procedures and intervention plans.

3. Promote bilingualism in the education system, by encouraging employment of multilingual staff
and interpreters in the health system and by developing and making available multilingual
communal services.

We shall present past and future activities as well as means that can be used to raise awareness
of multilingualism and multiculturalism among families, educators, and health providers within
multiple multilingual communities in Israel.
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Using a Bilingual Questionnaire to Assess the Language of Bilingual English-Hebrew
Speakers

Odelya Ohana and Sharon Armon-Lotem, Bar Ilan University

The present study explores the lexicon of 38 bilingual children aged 24-48 months in Israel, who
are exposed to one language (English, French, or Russian) at home, by either one or both
parents, and to Hebrew either at home by one of their parents, or outside their home, by society
and the education system. This study aims to learn about production and comprehension of
bilingual children in both languages as reported by parents using a bilingual adaptation of the
Hebrew MacArthur-Bates CDI: Words and Sentences (Maital et al., 2000). More specifically,
parents reported on their children’s vocabularies in both languages, using one bilingual
questionnaire that was developed for this purpose. For each child there will be a calculation of the
words he/she produces and comprehends in each language on its own, in addition to a calculation
of the overall concepts the child produces/understands in both languages together as represented
in the conceptual vocabulary. Furthermore, results obtained by the current design were compared
to the results of using one questionnaire for each language as reported in previous research
(Armon-Lotem & Ohana, 2016), in order to validate the method of using the new bilingual
questionnaire to report on two languages.

Preliminary results show that for each one of the three languages, parents report that the number
of words children produce in Hebrew and in the home language are relatively similar, with a slight
advantage to the home language, demonstrating balanced bilingualism. Further analyses will be
done once a full dataset is collected.

A subset of English-Hebrew speakers from the present research (N=28) were compared to
English-Hebrew speakers from previous research (N=38) (Armon-Lotem & Ohana, 2016) in order
to validate the use of the bilingual questionnaire. A MANOVA performed on the data shows no
significant differences between the mean number of words of the two samples in English for both
production and comprehension abilities. Similar results, with no significant differences between
the two samples, were demonstrated for Hebrew production and comprehension. Similarly, the
number of conceptual vocabulary reported to be produced by children in the present study and
the number of conceptual vocabulary from previous research were relatively similar with no
significant differences between the two. The only significant difference between the vocabulary of
children in the present study and that of previous study was in comprehension of conceptual
vocabulary, a finding which has to be further investigated with a larger sample. The similar
vocabulary levels demonstrated in the present study and in previous research can serve as a
validation tool for the method of using a single bilingual questionnaire to report on two languages.
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Acquisition of locative classifier constructions in Israeli Sign Language

Tamar Halutzi, Anne Marie Baer, Ora Ohanin, and Rama Novogrodsky
University of Haifa

We report here on a preliminary study of the acquisition of locative classifier constructions in
Israeli Sign Language (ISL). Locative Classifier constructions denote spatial relations (on, in,
aside-to, behind) between two stative objects (boy, dog, tree, car, rock and cup), one functioning
as a figure, the other as ground. Figure is the movable classifier. Ground is the classifier that has
a stationary setting within a reference frame. The Ground serves as a reference frame for the
Figure. One can consider these as "the character and its background. The classifiers involved in
this task are entity classifiers. For example, the sentence "The boy is next to the tree", signed
contains the figure classifier — "boy" and a ground classifier — "tree".

Subjects: 11 native ISL signers aged 3;7-6;8 participated in the study. All children are bilinguals:
they use ISL at home with their parents and Hebrew in school (ISL or signed Hebrew is also used
in school).
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Task: The child and the examiner were given each a set of toy objects of the six objects
mentioned above. With a divider between the examiner and the child, the child was shown six
pictures with two of the objects positioned in a specific spatial relation between these objects.
S/he had to choose and arrange two objects as depicted in the picture, and then explain to the
researcher how the two objects are positioned. The examiner arranged the objects according to
the signed description and removed the screen to see if her arrangement was identical to that of
the child. The task included production and comprehension components.

Analysis: Adult-like responses included lexical signs for the figure and ground objects, classifiers
(CL1) and (CL2) that represented their position in space relative to the spatial relations between
two objects. The child’s productions were glossed, coded, and analyzed according to the following
parameters: handshape, location, and orientation of CL1 and CL2 and the order of introducing
figure and ground.

Results and discussion: Children produced the location and orientation accurately more often
than handshape. Their production of figure and ground was positively correlated with age, ranging
from two accurate productions for younger participants and up to five/six in older participants.
Whereas the older children (age 5 and older) produced two-handed constructions, the younger
children did not always use both hands to represent each of the objects. For ordering, younger
children sometimes mention figure objects before ground. This ordering error still occurs in older
age. Finally, some productions used Hebrew word order and the spatial relation was conveyed by
a preposition-like sign.

The overall analysis shows that classifiers handshapes are acquired later than location and
ordering, presenting developmental phases of classifiers in Israeli Sign Language.

? www.hadassah.ac.il
\v4
02-6250619 & 02-6291309 © 9101001 O*yw1',1114 .7.0,37 O'W'IIN 'M1 @
937 Hanevi'im Street, P.O. Box 1114, Jerusalem 9101001 © +972-2-6291309 & +972-2-6250619




1wO'7WIN A0TA A'0TPNRA 177000 I |A
Hadassah Academic College Jerusalem ra

Department of Communication Disorders nwpna myigny ana 7INWN 07191 010 1O TPN

Profiling Bilingual Children- Using Monolingual Assessment for the Purpose of
Differential Diagnosis
Karen Rose?, Carmit Altman® & Sharon Armon-Lotem? ¢

a English Literature and Linguistics, Bar-Ilan University; ® School of Education, Bar-Ilan University;
¢ English Literature and Linguistics & Gonda Multidisciplinary Brain Research Center Bar-Ilan
University

Instruments developed for monolinguals are frequently used to assess bilingual linguistic
performance due to the lack of bilingual standardised assessments available and the need to
assess both languages in order to identify Developmental Language Disorder (DLD). However,
bilingual’s linguistic trajectory differs to their monolingual peers and thus monolingual norms lack
in validity. The lack of criteria for evaluating monolingual norms for bilinguals contributes to
inconsistent diagnostic procedures, impacting on research and clinical practice. This study aims to
compare heritage language performance of bilinguals with suspected DLD and bilinguals with
typical language development on the CELF-Preschool-2 [1], a well-known assessment devised for
establishing a language impairment in monolingual English speaking children. 15 English-Hebrew
bilingual children with suspected DLD were individually compared to 116 English-Hebrew typically
developing bilingual children, of the same chronological age (5;6-5;11 years old) and age of onset
of bilingualism. The Core Language Score, and seven subtest standardized scores of the CELF-
Preschool-2 were used in this comparison. Only a few statistically significant differences between
bilinguals with and without suspected DLD were detected, highlighting the challenge of differential
diagnosis. Monolingual assessment was more accurate as a diagnostic tool for bilinguals with a
later age of onset of bilingualism. Measures that were less reliant on language specific knowledge
were found to be more accurate at identifying DLD in heritage language speakers. These
measures may be less influenced by the societal language and the reduction in heritage language
exposure. The diagnostic accuracy of monolingual measures of grammatical knowledge and the
lexicon was less promising, as grammatical knowledge can be influenced by cross-linguistic
interference and the lexicon is highly sensitive to the language learning environment. The ability
of the Core Language Score to identify DLD in bilinguals was limited, as it is composed of
measurements affected by bilingualism and cannot be relied upon. The findings are pertinent to
the practice of researchers and speech-language pathologists, elucidating that the adaptation of
monolingual assessments must consider bilingual models of development to ensure a reliable and
informative diagnosis.

[1] Wiig, E. H., Secord, W. A., & Semel, E. M. (2004). Clinical Evaluation of Language
Fundamentals - Preschool (2nd ed.). San Antonio, TX: Harcourt/Psych Corp.
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Altman C., Armon-Lotem S., Fichman S., & Walters J. (2016). Macrostructure,
microstructure, and mental state terms in the narratives of English—Hebrew bilingual
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preschool children with and without specific language impairment. Applied
Psycholinguistics, 37, 165-193

Spencer, T., Peterson, D., & Restrepo, M.A. (2017). Puente de Cuentos. A Bilingual
Response Intervention Program for Preschool Children. Language Dynamics Group.

Multilingualism & Multiculturalism on Campus
Zhanna Burstein, Keren Goldfrad, Sharon Armon-Lotem, & Carmit Altman
Bar-Ilan University

e-mail address: Keren.goldfrad@biu.ac.il

University campuses provide a wealth of opportunities for multilingual and multicultural
experiences. Despite this potential, most on-campus interactions occur among students with
shared cultural and linguistic backgrounds, while interaction among students from dissimilar
backgrounds is considerably less common/frequent (Summers & Volet, 2008; Gu, 2011). This may
be related to the extent of students' awareness of multiculturalism and multilingualism on
university campuses and within society at large.

This study examined students’ awareness of multilingualism and multiculturalism in Israeli
society, on campus and in the classroom, as well as students’ perception of their social, cultural
and linguistic identity. An online questionnaire was completed by more than 300 Israeli university
students in the language of their choice -- Hebrew, Arabic or English. In addition to students'
educational and language background, the questionnaire focused on students' estimation of the
number of languages spoken in Israel and the number of bilingual/multilingual speakers, their
awareness of the presence of different cultures/languages on campus, and their attitude to the
use of different languages in the classroom by instructors and students. Finally, students were
asked to describe their identity with respect to its social-cultural-linguistic aspects.

Overall, students demonstrated minimal multilingual and multicultural awareness. However,
exposure to multilingualism in one's personal life seemed to play a major role in increasing
awareness of multiculturalism and multilingualism in society. These findings suggest that
supporting multilingual and multicultural visibility on campus may enhance multilingual awareness
and multicultural tolerance.
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Gu, M. (2011). Language choice and identity construction in peer interactions: An insight from a
multilingual university in Hong Kong. Journal of Multilingual and Multicultural Development, 32,
17-31.

Summers, M., & Volet S. (2008). Students’ attitudes towards culturally mixed groups on
international campuses: impact of participation in diverse and non-diverse groups. Studies in
Higher Education, 33 (4), 357-370.
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Reference to characters in narratives of Russian-Hebrew bilingual
children with typical language development and Developmental Language
Disorder (DLD): case, definiteness, and syntactic position

Sveta Fichman, Joel Walters, Ravit Melamed, & Carmit Altman
Bar Ilan University

The present research analyzed linguistic forms used to refer to characters in the narratives of
Russian-Hebrew bilingual preschool children with typical language development and
Developmental Language Disorder (DLD), with a special focus on case, definiteness and the
syntactic position of the arguments. Both Russian and Hebrew mark accusative case; however, in
Russian, case is marked by noun inflection, whereas in Hebrew it is marked only on definite object
by an unbound preposition et followed by the definite article Aa-. Indefinite object is unmarked in
Hebrew. Russian has neither definite nor indefinite articles; Hebrew has obligatory definite
articles. These cross-linguistic differences are predicted to affect the syntactic position of
arguments such that in Russian children will change the syntactic position of objects in order to
mark definiteness. Since children with DLD have shown difficulties with case and definiteness
(Dromi, Leonard, & Shteiman, 1993), this cross-linguistic difference is expected to be most
challenging for bilingual children with DLD.

Narratives were collected from 20 bilingual Russian-Hebrew preschool children (8 with DLD)
using a story telling procedure. Four groups of monolingual Russian speakers (9 with DLD) and
monolingual Hebrew speakers (7 with DLD) were added to examine the effect of bilingualism and
identify language-specific features. Two stories, constructed to be similar in macrostructure and
the number of characters, were told by each participant in L1/Russian and L2/Hebrew. Linguistic
expressions were coded for linguistic form (noun or pronoun) as well as character function
(introduction or maintenance). Analyses focused on the effects of proficiency group (TLD/DLD),
language group (bilingual/monolingual), and language (Russian/Hebrew). Specifically, we
examined features of case, definiteness and syntactic position (pre/post verbal) for linguistic
expressions.

For case in L1/Russian, bilingual children with DLD erroneously assigned case for the
maintenance function, e.g. DAT instead of ACC (e.g. sobaka begala za koshkam dogN°™ ranFEM-PERF
after catP-PAT), For definiteness in L2/Hebrew, children with both TLD and DLD used definite
articles to introduce characters (where indefinite reference is expected) and omitted definite
articles for character maintenance mainly in subject position (where definiteness is required). For
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the obligatory marking of ACC case on NPs in object position in Hebrew (which appears post-
verbally), bilingual children with DLD did not differ from bilinguals with TLD. Regarding cross-
linguistic differences in syntactic position, all children used mainly SVO order in both Russian and
Hebrew. The results are discussed in terms of the interaction of syntactic and discourse-pragmatic
constraints imposed by narrative.

References

Dromi, E., Leonard, L. B., & Shteiman, M. (1993). The grammatical morphology of Hebrew-
speaking children with specific language impairment: Some competing hypotheses. Journal
of Speech, Language, and Hearing Research, 344), 760-771.

Mental State Terms in narratives of bilingual children at risk for language
impairment and their monolingual peers

Yael Berman, Shahar Tsaxi & Sveta Fichman
Bar Ilan University

The present research analyzes the use of Mental State Terms (MSTs) by bilingual and monolingual
preschool children with typical language development (TLD) and those who are at risk for
language impairment (AT-RISK). Research has shown contradicting results with respect to the use
of MSTs by monolingual and bilingual children with language impairment (e.g. Boerma et al.,
2016; Altman et al., 2016). The aim of the present research is to explore whether children with
TLD and their peers who AT RISK can be distinguished with respect to the use of different types
of MSTs which entail ToM (Theory of Mind) to a different extent.

Narratives were collected in Hebrew from 26 Russian-Hebrew bilingual preschool children
(7 AT-RISK) and 23 monolingual Hebrew-speaking children (4 AT-RISK) using Frog, Where Are
You storybook (Mayers, 1969). MSTs were coded for tokens and types using the classification
proposed by Fusté-Herrmann et al. (2006) and were grouped into +ToM terms (linguistic,
physiological, and perceptual) and -ToM terms (emotional, mental, and motivational) (Tsimpli et
al., 2016). Analyses focused on the effects of proficiency group (TLD/AT-RISK) and language
group (bilingual/monolingual). Overall, monolingual children produced higher percentage of MSTs
than bilingual children. Among monolinguals, children AT-RISK produced more MSTs than TLD.
Children AT-RISK produced fewer MSTs of the type -ToM and more MSTs entailing ToM than
children with TLD. The use of different mental state terms, particularly those with ToM, shed light
on the linguistic expressions used by bilingual and monolingual children in narratives.
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Translation and adaptation of a vocabulary assessment tool to the
Hebrew language and culture: Initial findings and suggestions

Dr. Hindy Stern, Dr. Esther Isman, Dr. Ornit Spektor-Levy & Dr. Carmit Altman
Bar Ilan University

Vocabulary is an important component in reading and learning, an inseparable part of crystallized
intelligence as well as closely linked to cognitive abilities and verbal competence. Translating and adapting
commonly accepted tools used in the Western world for vocabulary testing is a great challenge. It is our
aim to discuss the dilemmas in translating and adapting one language tool from one culture to another
language with a different culture, the importance of using a modified and adapted tool and the use of this
tool during dynamic assessment.

The purpose of diagnosing children’s vocabulary is to assess their strengths, along with
their difficulties, according to standardized norms based on typically developing populations. The
diagnostic recommendations can include providing guidance to the parents/educational staff,
constructing and implementing a treatment plan.

An appropriate and adapted tool for the assessment of receptive vocabulary among
monolinguals and bilinguals is widely needed in Israel, both for researchers and for therapists in
the field of language, whether in the regular school system or in the various fields of special
education. The last time such a test was translated and adapted into Hebrew was in 1979. Since
then, most English tools for vocabulary assessment have been modified and changed a number of
times, but the original translation is still being used today. Several versions have been translated
informally but not properly adapted to the Hebrew language or the Israeli culture. The discussion
will relate to the challenges and the difficulties in adapting the receptive vocabulary tool and
propose some solutions as well as suggestions in using it in dynamic assessment.
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