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Registration, refreshments and posters 12:30-13:30

Welcome and greetings 13:30-14:00
Prof. Bertold Fridlender - President of Hadassah Academic College, Prof. Loraine Obler -
MA Program Steering Committee Chair, Dr. Judy Kupersmitt — Head of MA Program

Nicola Botting, Department of Language & Communication Science, City University of London  14:00-14:45
Narrative as a tool for assessing children with atypical language
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Vicky Joffe, School of Health and Social Care, University of Essex 14:45-15:25
Using narratives to enhance the language and communication of children and young
people with speech, language and communication needs
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Short refreshment break 15:25-15:40

Maria Kambanaros, Department of Rehabilitation Sciences, Cyprus University of Technology 15:40-16:20

Assessment of lexical retrieval deficits in bilingual language impairment: from single

words to narratives. How to avoid over and/or underdiagnosis?
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Rama Novogrodsky, Department of Communication Sciences and Disorders, University of 16:20-16:50
Haifa
Bilingualism does not delay language of children with autism - implications for
diagnosis and intervention
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Poster session and refreshments 16:50-17:45
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Elinor Saiegh-Haddad, Department of English Literature and Linguistics, Bar llan University  17.45-18:30
David Share, Department of Learning Disabilities and Edmond J. Safra Brain Research Center
for the Study of Learning Disabilities, University of Haifa
Language and reading in Arabic and Hebrew: Fraternal but not identical twins
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Keren Boganim and Judy Kupersmitt, Department of Communication Disorders, Hadassah  18:30-19:00
Academic College
Does the type of task affect the narrative production of young bilingual children in
Hebrew and French?
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Registration, reception & posters 12:30-13:30

Welcome and greetings 13:30-14:00
Prof. Bertold Fridlender - President of Hadassah Academic College, Prof. Joel Walters -
former Chair, Department of Communication Disorders, Dafna Olenik - Head of the Adler
Aphasia Center
Madeline Cruice, Department of Language & Communication Science, City University of London  14:00-14:40
Discourse assessment and treatment in aphasia rehabilitation
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Katerina Hillari, Department of Language & Communication Science, City University of London  14:40-15:20
Improving rehabilitation outcomes for people with aphasia
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Short coffee break 15:20-15:40

Moriah Turner-Ganz, Efrat Cohen-Amir and Dafna Olenik, Adler Aphasia Center, 15:40-16:05
Hadassah Academic College

Making language accessible to people with aphasia: a multi-cultural learning strategy.

Bible learning group at the Adler Aphasia Center
TONY 17TN 12102 AT'NY N¥IAP AN 11 71707 NI0100N 1TIN 0Y O'WINY ITNaw awan
IN7 11 177 Yw 929 OT'D NAONa
Aviah Gvion, Department of Communication Disorders, Ono Academic College 16:05-16:35
The impact of different cue types upon individuals with acquired anomia: Behavioral
and electrophysiological evidence
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Naama Friedmann, Language and Brain Lab, Tel Aviv University 16:35-17:05
Bimodal bilingualism: on language assessment of deaf signers who (also) speak Hebrew
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Poster session and refreshments 17.05-17:45

Maria Kambanaros, Department of Rehabilitation Sciences, Cyprus University of Technology 17:45-1815
Cross-linguistic transfer of verb and noun naming therapy in bilingual aphasia-
a case study
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Sharon Armon-Lotem, Department of English Literature and Linguistics, Bar-llan University  18:15-18:45

Crosslinguistic transfer in the lexicon of bilingual children: Insights from assessment

and intervention
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Abstracts of talks and posters

Abstracts of Talks

Tuesday, 14" of January

Narrative as a tool for assessing children with atypical language
Nicola Botting, Department of Language and Communication Science, City University of
London

Children with communication difficulties may be difficult to assess: standardised measures
may have been overused or may not reflect real-life functional language ability for various
reasons. One alternative to standard language tests is narrative assessment. Narratives are
easy for children to engage with and offer good ecological validity since narratives of one sort
or another make up a large proportion of everyday speech, yet at the same time, they offer a
rich source of information from which to identify strengths and difficulties. This presentation
will give an overview of narrative assessment and present findings from a number of studies
that indicate narrative is useful for predicting later outcomes, distinguishing between
different clinical groups and for measuring change after intervention.

Language of talk: English

Using narratives to enhance the language and communication of children and

young people with speech, language and communication needs

Victoria Joffe
School of Health and Social care

University of Essex



The session outlines the role of storytelling in facilitating the speech, language and
communication abilities of children and young people with speech, language and
communication needs. The importance and universality of narratives is highlighted, and its
role in enhancing language, learning and overall wellbeing across the lifespan is explored. The
value of narratives as an assessment and intervention tool, and as a means of measuring
outcomes is discussed. A critical overview of the evidence base for narratives in speech and
language therapy and education is provided, with a specific focus on a randomised control
trial exploring the effectiveness of the Narrative Intervention Programme (Joffe et al., 2019).

Implications on incorporating narratives in the clinic, classroom and home will be considered.

Reference:

Joffe, V.L., Rixon, L., and Hulme, C. (2019). Improving storytelling and vocabulary in
secondary school students with language disorder: a randomised controlled trial.
International Journal of Language and Communication Disorders,
https://onlinelibrary.wiley.com/doi/full/10.1111/1460-6984.12471.

Language of talk: English

Assessment of lexical retrieval deficits in bilingual language impairment: from

single words to narratives. How to avoid over and/or underdiagnosis

Maria Kambanaros, Department of Rehabilitation Sciences, Cyprus University of Technology

The aim of this talk is to highlight some of the challenges associated with the differential
diagnosis of (specific) language impairment (S)LI) in bilingual children living in Cyprus. The
focus of this inquiry into (a)typical, bilingual language development draws on preliminary
empirical evidence as to how language impairment presents in multilingual children for whom

one language is Cypriot Greek.

My talk will explore how (S)LI manifests in bilingual children, and the major clinical
issues influencing assessment and diagnosis. This clearly involves examining all languages
known by the child to avoid underestimating and/or overestimating the language impairment

by focusing only on one language (e.g., dominant or most proficient).



Furthermore, | will use a case study to report on lexical (word retrieval) and grammatical
deficits based on expressive vocabulary measures and a narrative retell task in the three

languages of a neurologically intact 8;6 years-old female (1.S.) diagnosed with (S)LI.

Findings from the multilingual literature suggest that the narrative samples of children
who speak more than one language are informative measures of language productivity (i.e.,
the number of words and sentences used). Specifically, narratives are used to measure lexical
abilities and grammaticality with regards to sentence formulations (e.g., number of
grammatical sentences produced; mean length of utterance (MLU)) and sentence complexity
(e.g., number of subordinate clauses produced). MLU in all languages spoken of multilingual
children with SLI is significantly lower than that of their typically language developing (TLD)
peers. | will conclude my talk with an intervention study on the same child (I.S.) regarding
whether cognates - words that share similar phonological information and identical meaning
across languages (e.g., camel/kaunAa/ kKamuna)— could be used as a vocabulary learning
strategy by exploiting the phonological information in the one language as a mechanism for

language (phonological) transfer to the other (untrained) languages.

Language of talk: English

Bilingualism does not delay language of children with autism - implications

for diagnosis and intervention

Rama Novogrodsky, Department of Communication Sciences and Disorders, University of
Haifa

Pronoun use represents linguistic abilities that involve perspective-taking and pragmatic
judgments about what is appropriate in a current context. This talk will discuss the production
of third-person subject and object pronouns of children with High Functioning Autism (HFA)
and typical language development (TLD) in different languages (Hebrew and English),
different tasks (telling stories, retelling stories and structured elicitation task) and different
linguistic status (monolinguals and bilinguals).

Children with HFA showed lower rate of pronoun production compared to the TLD groups in

all tasks and across different languages. Age was found to be a predictive factor of pronoun



use only in children with TLD. Notably, no effect of bilingualism was shown. Implications for
intervention will be discussed.

Language of talk: Hebrew

Arabic and Hebrew: Fraternal but not identical twins

Elinor Saiegh-Haddad (Bar-llan University, Israel) and David L. Share (Haifa University, Israel)

Arabic and Hebrew are two non-European languages written in non-alphabetic writing
systems. Our presentation will survey the similarities and differences in Arabic and Hebrew in
linguistic and orthographic structure and the implications for literacy learning. Arabic and
Hebrew are Semitic languages, the most distinct linguistic feature of which is non-
concatenated root and word-pattern morphology (McCarthy, 1981). They are also similar in
other morphological and morpho-syntactic properties, including inflectional morphology and
the use of clitics, even though Arabic is much richer than Hebrew in both morphological
domains, and especially so in inflectional categories. The Arabic and Hebrew writing systems
feature similarities and differences too; both are abjads (i.e., consonantal writing systems) in
which consonants are fully represented in writing whereas vowels are represented in a
subsidiary manner partly by regular (linear) letters and partly by (optional) non-linear
diacritic-like signs. Arabic is a highly cursive (ligatured) script with extensive allography;
Hebrew, on the other hand, is a non-cursive script with limited allography. In both languages,
children learn to read the fully vocalized (and hence phonologically transparent) version of
their script but later transition to a partly vocalized version which relies heavily on the reader's
lexical and morphological knowledge. The divergence between spoken and written forms
("diglossia") is prominent in Arabic, but not Hebrew. These commonalities and differences
result in patterns of literacy development and difficulties that are similar in the two languages

but not identical.

Language of talk: Hebrew



Does the type of task affect the narrative production of young bilingual

children in Hebrew and French?

Keren Boganim and Judy Kupersmitt, Department of Communication Disorders, Hadassah

Academic College

The study addresses the role of the task in the development of narrative abilities of French-
Hebrew bilingual children, focusing on the interaction between the expression of motion and
more abstract levels of episodic structuring. In order to address the aims of the study to
examine the effect of type of task and age on the episodic structuring and linguistic expression
of motion, the following methodology was applied: narratives were elicited from 15 Hebrew-
French typically developing bilingual children in two age groups — preschool (age 5-6) and
school-age (age 8-9), using two series of pictures. All the children were exposed to Hebrew
for at least three years at the educational contexts (60% exposure) and to French as a home
language (40% exposure). A parent questionnaire provided information on acquisition and
use of both languages. Core language abilities were evaluated in Hebrew by the Katzenberger
Hebrew Language Assessment for Preschool Children (ages 4-6) and for School Children (ages
6-9), and in French by the BSEDS 5-6 (Bilan de Santé Evaluation de Développement) and the
EXALANG (8-11). Children were interviewed in two sessions at home — the first in French and
the second in Hebrew, by a Hebrew-French bilingual SLP with a two-week interval between
sessions. After a short playtime, children were asked to tell one story after looking at the
pictures and to retell the second story after looking at the pictures and then listening to a
recorded model of the story. Both stories were similar in episodic complexity and motion
events. The stories were analyzed for episodic components (goal-attempts-outcomes) and for
the selection of language-specific means to express the components of motion events (path,

manner, causation and goal of motion) at the clausal level and inter-clausal levels.

Results show that the retelling task improved narrative organization into an episodic structure
in both languages. As in previous studies, older children tended to mention goals while the
younger provided a sequential account of the events. Mention of attempts and outcomes
improved by age, too. Language of production (Hebrew vs. French) had little effect on
narrative organization into episodic components, particularly in the retelling task. As for the

linguistic expression of motion events, around three quarters of the preschool and half of the



school-age children mentioned the core motion components coded in the study, in both
languages, meaning that expressive means for motion events are still developing. The study
showed some advantage for motion expression after the retelling task at both ages and
languages. Narratives produced in Hebrew, however, contained more varied motion verbs
and a higher frequency of prepositional phrases for expressing goals and paths in the retelling

task.

The analysis provided an encouraging picture with respect to bilingual children’s narrative
performance, showing that top-down universal processes of discourse organization paved the
access to a range of language forms — even in French as the less dominant language. It also
provided an ample source of information about language performance within and beyond the
sentence level and may contribute to assessing bilingual language abilities as well as

disentangling bilingualism and DLD.

Language of talk: Hebrew

Abstracts of Talks

Thursday, 16" of January

Discourse assessment and treatment in aphasia rehabilitation

Madeline Cruice, Department of Language & Communication Science, City University of
London

Maximising everyday talking (or spoken discourse) is the preferred goal for many people with
post-stroke aphasia. This is challenging for patients/ clients to achieve because many aphasia
clinicians do not assess spoken discourse (Bryant et al., 2017) and clinicians do not regularly
provide discourse treatment reporting a lack of knowledge, skills and confidence in this
approach (Rose et al.,, 2014). More research is needed to understand the challenges in
undertaking discourse assessment and treatment in clinical practice, and how we might
overcome these barriers. This presentation will share findings from the LUNA Research
Project (Linguistic Underpinnings of Narrative in Aphasia) at City, University of London. It will

share relevant findings from the survey of 211 speech and language therapists in the United



Kingdom on how they assess and analyse discourse, and provide an opportunity for the
audience to reflect on how they currently assess discourse in their own practices. It will also
share findings from the scoping review of 25 discourse therapy papers in aphasia
rehabilitation, explaining what discourse therapy is, reporting what changes (e.g. words,
sentences, discourse) as a result of these therapies, and identifying key research papers that

move this field forward.

Language of talk: English

Improving rehabilitation outcomes for people with aphasia

Katerina Hillari, Department of Language & Communication Science, City University of
London

Aphasia has a profound impact on people’s lives affecting their activities and participation in
life, their well-being and their relationships. Professor Hilari will present work, spanning over
15 years, that has changed the assessment of quality of life in aphasia and has generated new
evidence on what are the important factors to address in rehabilitation. She will also present
the current randomized controlled trials run at City that aim to improve the well-being of

people with aphasia; and raise priorities for future research.

Language of talk: English
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Bimodal bilingualism: on language assessment of deaf signers who (also)

speak Hebrew

Naama Friedmann, Doron Levy, Neta Haluts, Lilach Peer-Strugo

Most deaf signers who come from deaf families in Israel also use and read Hebrew or Arabic,
as a second language. They usually learn the spoken language at school, and sometimes in

the kindergarten.

How should these individuals be assessed if they come to the rehabilitation center after stroke

or if they come to a clinician with concerns about language or reading?

The current situation is that they are assessed in Hebrew, and there is no assessment battery

for language in Israeli Sign Language (ISL).

In last three years we started developing such a battery for syntax, lexical retrieval,
phonological buffer, and fingerspelling reading. We will present the rationale of this battery
and present the results of the assessment of a control group of signers from birth who
completed the syntactic battery. The results bear both on the critical period for syntax
acquisition and on the importance of assessing syntax in their L1. | will show that deaf and
hard of hearing people who were orally trained and were exposed to language only when
they received hearing aids or cochlear implants after age 12 months usually show impaired
comprehension and production of syntactic movement. In marked contrast signers from birth
show very good comprehension and production of syntactic movement when tested in their
L1 ISL. When tested in Hebrew, they either show abilities in syntactic movement that are
similar to those of hearing controls, or show difficulties that are not specific to structures with
crossing movement but are more similar to people assessed in their second language. This
points to the importance of exposure to language input during the first year of life in any
natural language, signed or spoken. It also points to the importance of determining language

impairment on the basis of assessment in L1.

We will then present case studies of deaf adult signers who have syntactic deficits that
specifically affect syntactic movement, and of deaf signers who have dyslexia that affects both

fingerspelling reading and written word reading.

Language of talk: Hebrew



Cross-linguistic transfer of verb and noun naming therapy in bilingual
aphasia- a case study

Maria Kambanaros, Department of Rehabilitation Sciences, Cyprus University of Technology

Noun and verb lexical retrieval is a demanding process for bilingual speakers with aphasia.
Previous findings concerning verb and noun naming therapy suggest improvements in
communication skills of multilingual individuals with aphasia but ambivalent outcomes in
cross-linguistic transfer. In this research, the efficacy of verb and noun naming therapy in
bilingual aphasia for the dominant language (L1a) was investigated using a single subject
experiment design. Cross-language transfer effects in a less dominant first language (L1b) and

generalization were explored.

The participant a 25 years-old male (A.A.), was a trilingual speaker (Greek-English-Arabic) with
fluent aphasia. He received several assessments at two baselines, followed by phonological
component analysis (PCA) treatment using action and object pictures. PCA was conducted in
Greek, his dominant language. Treatment results were measured in action and object naming
tasks in the treated and untreated language. He responded overall positively to the verb and
noun naming treatment. Both word classes (verbs and nouns) benefitted from therapy. At
maintenance level, nouns showed better results. Improvement was significantly greater in

the treated language (Greek) at the lexical level and discourse production.

Overall, greater improvement in Greek reveals a preference for the dominant language and
supports previous findings. Similarly, the effect of therapy provided in the most frequently
used language is enhanced by reinforcement coming from spontaneous communication
situations. Moreover, intensive therapy in the chronic stage is effective and it does not inhibit
the untreated language. Differential pre-morbid proficiency in L1 and L2 could either persist
or change following brain damage. Access to both languages is very important and necessary
to bilinguals with aphasia for their quality of life. Further research is needed in order to assist

bi-multilingual adults recovering from and living with aphasia.

Language of talk: English



Crosslinguistic transfer in the lexicon of bilingual children: Insights from

assessment and intervention

Sharon Armon-Lotem, Bar llan University

It is well-known that vocabulary knowledge is critical for school success, and it is a predictor
of successful reading comprehension, specifically in bilingual populations (Proctor, August,
Carlo, & Snow, 2006). Furthermore, a number of studies have shown beneficial effects of
home language instruction on school language vocabulary knowledge and reading
comprehension among bilinguals (e.g., Proctor et al., 2006; Restrepo, Morgan, & Thompson,
2013). The current study investigated the impact of bilingual narrative response to
intervention (BiNaRI) administered in the home language (English) and the school language
(Hebrew) on the vocabulary in both home and school languages. The study examined
vocabulary growth as well as transfer of conceptual vocabulary to the school language
(Hebrew). Baseline vocabulary and narrative tasks were administered to 16 bilingual English-
Hebrew preschool children (aged 5-6). The experimental group attended twelve sessions, a
block of six in each language. Children were assessed four times pre and post each phase, and
six weeks after the last session with baseline tasks. Our findings show differential growth in
vocabulary knowledge in the two languages. Growth in home language followed intervention
in the home language, while the societal language benefited from both blocks of intervention.
Maintenance was observed for both languages. Narrative development showed a different
pattern, with parallel development in the two languages, regardless of the language of
intervention that was most significant after the two blocks and was also maintained after the
intervention was over. We discuss how changes in one language impact development in the

other and present several possible clinical implications.

Language of talk: Hebrew



Abstracts of posters

Scaling of Verbal and Nonverbal Theory of Mind (ToM) in children with and

without Autism

Muna Abed El Razig! and Natalia Meir®?

! Department of English Literature and Linguistics, Bar-llan University

2The Gonda Multidisciplinary Brain Research Center, Bar-llan University

The current study was devised to assess Theory of Mind (ToM) skills (both verbal and
nonverbal) of children with Autism Spectrum Disorder (ASD) and children with typical
development (TD) speaking Palestinian Arabic. It is agreed that impaired ToM is a core feature
of ASD (Baron-Cohen, Leslie, & Frith, 1985). Yet, it is not clear whether children with ASD

follow the same pattern of progression as children with TD on ToM skills.

Two groups of children participated: children with ASD (n=10) (Mage= 100months, SD =31.50)
and the control group of children with TD (n=44) (Mage= 87months, SD =18.32). The two
groups did not differ on non-verbal IQ (as measure by Raven, 1998) and socio-economic status
(as measure by mother’s years of education). The ASD group was significantly older than the

TD group.

Children were tested on a large battery of tasks, which included 5 subtasks tapping into verbal
ToM skills (Diverse Desires, Diverse Beliefs, Content False-Belief, first-order location False-
Belief, second-order False-Belief). The nonverbal ToM was evaluated using a picture-
sequencing task requiring children to arrange three pictures to complete a story composed
of four cards (Baron-Cohenet al., 1986). The sequences required children to understand the
stories in terms of causal-mechanical, descriptive-behavioral, and psychological-intentional

criteria.

The results indicated that children with ASD scored lower on ToM (verbal and nonverbal).
There was high heterogeneity in the ASD group. On verbal ToM, there were significant

differences on False-Belief subtasks, yet no differences on Diverse Desire and Diverse Belief.



On nonverbal ToM, there were significant differences on the conditions involving ToM, i.e.,
involving psychological-intentional criteria. The results confirmed previous studies that
children with ASD have a deficit in ToM, yet the findings show that children with ASD initially

follow the same pattern of ToM scale as children with TD.
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Predicting Reading Comprehension in 4" Grade Hebrew Speakers Learning to
Read English: How Simple is it?
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Introduction: The present study investigated the within-language and across-language
relationships of correlators and predictors of word reading skills and reading comprehension

skills in Hebrew (L1) speaking fourth graders learning how to read English (L2).

Objectives: The first objective was to see if there would be a cross-linguistic transfer of word

reading and reading comprehension skills despite the linguistic distance between Hebrew and
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English. The second objective aimed to clarify which components of language acquisition best

predict word reading and reading comprehension in L1 and L2 for this population

Methods: This study was conducted with 20 fourth grade Hebrew-speaking children in Central
Israel who were presented with tasks that tested oral language skills, word reading accuracy,
pseudo word reading accuracy, word reading fluency, and pseudo word reading fluency in
both L1 and L2. The children were also presented with tasks that tested phonological
awareness, short term memory (with a forward digit span task), working memory (with a
backward digit span test) and the speed of phonological retrieval from long term memory

(with a rapid automized naming task (RAN)) only in L1.

Results: Pearson correlations and multiple hierarchical regression analyses supported the
cross-linguistic transfer of L1 word reading skills. In addition, phonemic awareness and
cognitive measures taken in L1 were found to be significant predictors of word reading skills
in both L1 and L2. In contrast, while phonemic awareness, RAN, and oral language were the
only significant predictors of L1 reading comprehension, phonemic awareness, RAN, L2 oral
language, L2 word reading accuracy and L1 reading comprehension were found to be
significant predictors of L2 reading comprehension. These findings verified the unique
contribution of L1 cognitive measures for both L1 and L2 and the specific linguistic skills in L1

and L2, respectively, which predicted reading comprehension skills for this population.

Discussion: These findings support three major theoretical frameworks that have been
proposed to explain language and reading development in a bilingual context: the Linguistic
Interdependence Hypothesis (Cummins 1979; 1981), the Common Underlying Cognitive
Process Perspective (Geva & Ryan, 1993; Geva, Wade-Woolley, & Shany, 1997) and the
Central Processing Hypothesis (Geva & Siegel, 2000). All three frameworks point to the
existence of common underlying cognitive-linguistic abilities which predict reading
development in a bilingual/biliterate child across languages and have important educational

implications.
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Macrostructure, Microstructure, and Internal State Terms in the
Narratives of Russian—Hebrew Bilingual and Monolingual Preschool

Children with and without Developmental Language Disorder

Noy Glitz Perry, Sveta Fichman, Joel Walters & Carmit Altman

Internal State Terms (ISTs) reflect children’s understanding of characters’ motivations, goals,
emotional states, and beliefs and as such mirror children’s macrostructure knowledge. Two main
issues are addressed in the present research: 1) how proficiency status (DLD/TLD) and
bilingualism (bilinguals/monolinguals) impact on macrostructure, microstructure, and the
frequency and type of ISTs; and 2) how macro- and microstructure abilities affect the use of ISTs
in narrative telling.

Forty-two typically developing Russian-Hebrew children (BITLD), 16 bilingual children
diagnosed with developmental language disorder (BISDLD), 22 typically developing Hebrew-
speaking monolinguals (MOTLD) and five Hebrew-speaking monolingual children diagnosed with
DLD (MODLD) participated. Mean age was 67.8 months. Proficiency tests were administered to
assess language skills in L1/Russian (Gagarina, Klassert, & Topaj, 2010) and L2/Hebrew (Goralnik,
1995). Narratives were elicited with the wordless picture book, Frog, Where are you? (Mayer,

1969). 93 narratives in Hebrew were transcribed and coded for macrostructure, microstructure



and ISTs. Following Tsimpli et al. (2016), ISTs were classified into six categories: perceptual,
physiological, linguistic, emotional, mental and motivational.

Findings showed that for macrostructure, children with DLD (both bilinguals and
monolinguals) produced fewer macrostructure elements overall as well as fewer elements in the
categories: Character, Initiating Event, Attempt, and Consequence. For microstructure, children
with DLD produced fewer word types and shorter utterances than children with TLD. The effect
of bilingualism was not observed in either the macrostructure or microstructure analyses.
Perceptual ISTs (e.g. ‘saw’, ‘heard’) were the most frequent category produced, occurring mainly
in Settings, Initiating Events and Consequences. The frequency of total ISTs yielded no significant
differences between children with DLD and their peers with TLD, but children with DLD used
perceptual ISTs less frequently than their peers with TLD, which could explain their weakness in
macrostructure since perceptual ISTs are mainly used in the Initiating Event. Moreover,
frequency of ISTs correlated significantly with the macrostructure score, which shows their
contribution to the complexity level of the narrative structure. Discussion will relate to the source

of difficulty children experience in macro, micro and ISTs.
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The prevalence of bilingualism is constantly growing worldwide, but research on the efficacy
of language therapies for bilingual patients with aphasia is still sparse (see Goral et al., 2010,
2012). Previous case studies show a positive effect of Semantic Feature Analysis (SFA) therapy
in relation to language functions (Boyle, 2010; Kiran & Roberts, 2010) and communicative
abilities (e.g., Wambaugh & Ferguson, 2007) in both monolingual and bilingual persons with
aphasia (MonoPWA and BiPWA, respectively). SFA is a naming treatment that requires the

patient to generate words associated with the word they cannot name.



The current study aims to evaluate the efficacy of the SFA therapy on the language
functions and narrative production of Russian/Hebrew BiPWAs. The presented study is part
of a larger research program aimed to determine the differences in narrative production of
Russian/Hebrew BiPWA and Hebrew MonoPWA, additionally clarifying BiPWA language
profiles in terms of background factors (e.g., language use/ dominance before the stroke) and
executive-functioning.

Two Russian/Hebrew BiPWAs with chronic aphasia received two consecutive blocks of
SFA therapy in L1-Russian and L2-Hebrew (12 sessions in each language). Patients were tested
prior to the treatment on the Russian and Hebrew short versions of BAT (lvanova & Hallowell,
2009; Paradis & Libben, 1987) as well as on narrative abilities. At each SFA session, the
patients were asked to generate the semantic features of 12 words (8 nouns and 4 verbs) and
name the words.

Both patients improved in naming the target words. In addition, the scores on the BAT
naming subtest after the treatment was higher in both treated and the untreated language.
More importantly, an improvement in narrative production was detected in both languages,
as measured by the number of correct information units. This finding confirms that the

therapy yields a generalized effect, beyond naming.
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Children's sensitivity to focus effects: rak (only) vs. tamid (always)

Oshrat Moshe-Zaviv Yael Greenberg Sharon Armon-Lotem
Department of English Literature and Linguistics, Bar-llan University

Background: How do children interpret operators like rak (only) and tamid (always) that are
sensitive to focus (FSEs)? Are they acquired at the same age? Is one more difficult to
understand than the other? Comparing children's sensitivity to focus effects in sentences with
only and always might not only teach us about the order of acquisition but also about the way
children interpret them. This is of great interest as the interpretation of FSEs is similar across

languages, making it a possible measure of typical late acquisition cross linguistically.

Method: 122 Hebrew-speaking children (2" grade, 4™ grade and 7% grade) and 20 adults
participated. Participants were presented with pairs of sentences that included the operator:
rak (only) and tamid (always) and sets of pictures, which were contextually relevant. In a
truth-value judgment task, participants were asked to choose the correct assertion. There
were two conditions for each FSE: (1) a syntactic condition — the FSE appeared in a pre-object
final position with one object in its syntactic scope (e.g. Mom buys a balloon only/always to
the [BOY]r vs. Mom buys a bear only/always to the [BOY]e), and (2) a prosodic condition - the
FSE appeared in a preverbal position with two objects in its syntactic scope, and the focused
associate was only marked prosodically (e.g. The child only/always gives a [CARROT]k to the
rabbit vs. The child only/always gives a carrot to the [RABBIT]F).

Results: In the syntactic condition, interpreting sentences in an adult-like manner was
significantly better with pre-object rak (only) than with pre-object tamid (always) for children
in 2t grade (M=78%, SD=19; M=70%, SD=20, respectively) and in 4" grade (M=87%, SD=17;
M=76%, SD=19, respectively). Children in 7t grade performed as well as the adults with both
operators. In the prosodic condition, interpreting sentences in an adult-like manner was
better with pre-verbal rak (only) than with pre-verbal tamid (always) for children in 4™ grade
(M=55%, SD= 13; M=49%, SD=14, respectively) and 7" grade (M=79%, SD=18; M=71%,

SD=22). A one-tailed binomial test revealed that the number of children who performed



above chance level was higher with rak (only) than tamid (always) in the prosodic condition
in 4™ grade and 7t" grade and in the syntactic condition in 4™ grade. For all child-groups,
interpreting sentences in an adult-like manner was significantly better in the syntactic
condition than the prosodic condition for both only and always. Individual level analyses yield

similar results.

Discussion: Our findings show that it is easier to interpret sentences with rak (only) than with
tamid (always). Rak (only) has sensitivity to focus as part of its lexical semantics [?. Once the
focused element is identified (relying on syntactic and /or prosodic cues), no flexibility
remains, and there is only one possibility to interpret the sentence which makes it easier for
children to interpret. By contrast, since tamid (always) does not have sensitivity to focus as
part of its lexical semantics (2, then there are in principle several strategies to interpret the
sentence. Thus, with always there is more uncertainty which can lead to more processing load
compared with only. Likewise, children were more sensitive to focus effects in the syntactic
condition than in the prosodic condition (for both only and always). We hypothesize that this
is because the prosodic condition involved a higher degree of uncertainty, since there are two

potential answers, which may lead to a higher processing load BI.

Implication: This study highlights the importance of being aware to focus and its grammatical
function in interpreting sentences, in particular in the presence of operators which are
sensitive to focus. We suggest that it can be used among both monolingual and bilingual
children to examine sensitivity to focus effects in children with semantic-pragmatic disabilities

as ASD and SCD as a marker for their linguistic abilities.

[1] Rooth, M. (1985). Association with focus. Ph.D. Thesis, University of Massachusetts,
Ambherst./ [2] Beaver, D.l. & Clark, B.Z. (2008). Sense and sensitivity: How focus determines
meaning. Wiley-Blackwell, Chichester./[3]Gotzner, N. (2016). The role of focus intonation in

implicature computation: A comparison with only and also. Natural Language Semantics.



Title: The impact of diglossia on word decoding and word learning in DLD and

TLD Arabic native speaking children

Ola Ghawi-Dakwar, Sakhnin College for Education

Purpose: The phonological distance between Spoken Arabic (SpA) and Standard Arabic (StA)
implies that StA words may be phonologically novel to Arabic L1 speakers. That is, they encode
phonemes that are not within the spoken dialect of children. Earlier research showed that
phonological novelty impacts phonological processing in memory among kindergarten and
grade 1 TLD and DLD children (Saiegh-Haddad & Ghawi-Dakwar, forthcoming). The present
study aimed to test the impact of phonological novelty on word decoding and word learning
among first grade children.

Method: Fifty first grade children (25 TLD; 25 DLD) were administered pseudo word reading
and pseudo word learning tasks. Items in both tasks differed in phonological novelty (novel
versus non-novel) and varied in syllabic length (1-4 word decoding; 1-2 word learning). We
specifically asked a) whether word decoding among DLD and TLD first grade children would
be affected by phonological novelty, b) whether these differences are stronger in DLD than in
TLD children.

Results: The results showed that DLD children underperformed their TLD counterparts on
word decoding and word learning, too. Moreover, phonological novelty had a significant
effect on 1 and 2 syllable words in both groups, but its effect was stronger in DLD than in TLD
children. In word learning, a significant effect of phonological novelty was observed also in 1
and 2 syllable words in both groups but stronger among DLD children.

Conclusion: The results support observed deficits in DLD children in word decoding and word
learning. They also support the impact of diglossia on word decoding and learning in TLD and

DLD children.



Theory of Mind (ToM) in two languages: A multiple case study of bilingual

English-Hebrew-speaking children with Autism Spectrum Disorder (ASD).
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The study is an ongoing project which aims to investigate Theory of Mind (ToM) skills among
bilingual children with ASD who acquire English as their Heritage language and Hebrew as
their Societal language. There is a scarcity of research on bilingual children with ASD (but see
Meir & Novogrodsky (2019a, b) on Russian-Hebrew bilinguals with ASD). Previous research
consistently demonstrates that ToM impairment is a core deficit in children with ASD (Baron-
Cohen, Leslie, & Frith, 1985). Yet, little is known about ToM skills in bilingual children with
ASD. The effect of language (Heritage versus Societal) was examined in relationship to the

children's performance on ToM tasks.

Five English-Hebrew-speaking children with ASD (6-10-year-old) were tested on ToM tasks
(verbal and non-verbal). Verbal ToM battery included 5 subtasks: Diverse Desires, Diverse
Beliefs, Content False-Belief, first-order location False-Belief, second-order False-Belief). The
nonverbal ToM was evaluated using a picture-sequencing task (Baron-Cohen et al., 1986)
which includes stories manipulating causal-mechanical, descriptive-behavioral, and
psychological-intentional conditions. In addition, children’s language skills were assessed
using LITMUS Sentence Repetition tasks (Marinis & Armon-Lotem, 2015). All children were

tested in English and in Hebrew. The language of the first session was counter-balanced.

First, ToM scores varied depending on the language of administration. More specifically,
scores on verbal ToM tended to be higher in English, the Heritage language. Second, a
variation in scores was observed for verbal and non-verbal performance on ToM tasks.
Correlations between morpho-syntactical skills and scores on verbal ToM tests were
detected. The preliminary results of the study demonstrate the importance of assessing

bilingual children with ASD in both of their languages. These findings have important



implications for the language of treatment of bilingual children with ASD as well as

recommendations for parents of bilingual children with ASD.
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Verbal Patterns as a diagnostic device for differentiating Modern Standard

Arabic and Palestinian Arabic

Ibrahim Al-haj, Lior laks, and Elinor Saiegh-Haddad, Bar-llan University

This study specifically argues that Arabic diglossic modalities and varieties, as three distinct
modalities, differ in the deployment of verbal Patterns. It addresses the following three
research questions: To what extent do texts exhibit variety and modality differences in the
frequency, syntactic and semantic usage of Arabic verbal patterns? Which verbal patterns are
relevant to each modality and variety? What is the linguistic status of Modern Standard
Spoken Arabic when compared with Palestinian Arabic on one hand and Modern Standard
Written Arabic on the other hand? It is predicted that the results will show a distinction by

modality and variety.

The database for this study was taken from an Arabic-language sample of a large-scale

linguistic project called “ISF” project. The population sample consists of 30 Arabic-speaking
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adults who were required to construct oral and written narratives of personal experience in
Arabic, yielding a total of 90 texts: One third is MSA written texts; another third is MSA oral

texts; and the other is spoken PA texts.

Verbal patterns are an efficient linguistic means that gives prominence to the linguistic gap
not only between MSA and PA, but also between MSA-W and spoken modalities.
Furthermore, these results highlight two major points. One is that not only the Mean Ranks
of passive voice and verbal variation, but also some verbal patterns put MSA-S “in between”
as a peculiar modality, establishing a bridge between the two extremes, and maintaining its
status as a unique modality that is different from MSA-W modality and at the same time
distinct from PA variety. The other point is that MSA has demonstrated more distribution of
augmented verbs (higher patterns, such as aCCaC, Ca:CaC, tCCaCaC, and iCtaCaC ) than the
PA, not only in the syntactic but also in the semantic deployment, whereas PA has showed
constant adherence to the significant deployment of CaCaC and CaCCacC in various syntactic
and semantic functions examined in this paper. The pattern aCCaC is typical to MSA-W and
so modality distinction; tCCaCaC moves MSA-S. This behavior could be interpreted in two
ways. One way is meta-linguistic use. When speakers are required to speak in MSA, they insert
more elements (in this case, verb patterns) that are in general typical to MSA, as they feel
they have to use a "better" language. The second way is MSA’s typicality. The speakers
sometimes need to "exaggerate” in using MSA elements; when they write MSA, they simply

feel that they need to use what it is naturally typical to MSA.

This study is expected to have significant implications for sparking further research in
identifying the gap between Arabic modality and variety in other contexts, and teaching

Arabic for both native speakers (MSA) and non-native speakers (colloquial and MSA).



The Effect of Age, Grammatical Class, Modality, and Lexico-Phonological
Distance on Word-Knowledge in the Context of Arabic as a Diglossic

Language.
Tufuul Taraby-Juma'a & Elinor Saiegh-Haddad

Many previous studies show that language users find nouns easier than verbs to comprehend
and produce, but scant research has been carried out in bilectal settings; where standard and
non-standard forms of a language are used simultaneously, and in which the same noun or
verb may have forms that vary in distance between the standard and non-standard: very
distant and completely different forms (i.e., unique), somewhat distant overlapping forms
(i.e., cognate), and non-distant (i.e., identical) lexico-phonological forms. The aim of the
present study was to examine identical, cognate and unique noun and verb-comprehension
and production by young typically developing preschool children (4-year-olds and 5-year-olds)
and lexico-phonological distance. Hence, the following variables were manipulated in this
study of lexical knowledge in children: grammatical class (nouns vs. verbs), distance (identical,
cognate and unique), age (4-year-olds and 5-year-olds), and modality (comprehension vs.
production). This study was conducted in the context of Arabic-diglossia. Thirty 4-year-old and
thirty 5-year-old native speakers of Palestinian Arabic in Israel were asked to perform cross-
linguistic lexical tasks (adapted from LITMUS-CLT): four picture naming tasks; two receptive
(comprehension): pointing at pictures; and two productive: naming pictures. The tasks
targeted 60 lexical items that varied in lexico-phonological distance between their standard
and non-standard spoken forms: identical, cognate and unique lexical items (Saiegh-Haddad
& Spolsky, 2014). Three-way-ANOVA tests revealed that in general noun- knowledge was
higher than verb-knowledge, and comprehension scores were higher than production scores.
Moreover, identical items reached ceiling levels of knowledge in both comprehension and
production in both age groups and were, therefore, excluded from further analysis. In
contrast, unique words were more difficult than cognate words and this factor interacted with
modality and with age-group. Namely, younger, but not older children, found comprehension
of cognates significantly easier than production. Yet, the comprehension and production of

unique words was equally difficult in both age-groups. Furthermore, the results revealed an



interaction of age with grammatical class. Namely, nouns were easier than verbs only in the

younger group but not in the older.

The study also conducted a qualitative analysis of 51 errors in an attempt to investigate the
source of the errors children made in verb and noun production. A scale of error-types was
adapted from Lahey and Edwards (1999) in which all errors were classified according to their
distance from the target MSA form as follows: 0= not providing any response, 1= talking about
and not naming, 2=semantic associate, 3= semantic general or semantic specific, 4= PVA
representation, 5= PVA encoding some features of MSA, and, 6=phonological/phonetic error.
The results showed that the most frequent error-type in the older children was using a PVA
form that encoded some features of the MSA form and this error emerged in both cognates
and unique words. The most frequent error-type that was observed in the younger group was
using the PVA form. These results imply that the spoken non-standard form is dominant in
word production and that it interferes with the representation of the standard form in the
case of cognates, and with the construction of and the access to the standard representation
in the case of unique words (Saiegh-Haddad & Haj, 2018). The PVA representations of all the
60 targeted words were within the children’s vocabulary; this explained why the children’s
error-types were non-semantic (error-type number 0 =0 in the production of the cognate and
the unique lexical distance; and error type number 1= 0.4 in the cognate lexical distance and
0.6 in the unique lexical distance). This might reflect linguistic processes under which the
children’s construction of the MSA words goes; starting by semantic associated
representations till using a PVA form that encoded some features of the MSA form which

brings them closer to produce the target accurate MSA word.
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Devising a Global Language Assessment Template (GLAT)

Mellissa Bortz, Department of Communication Sciences and Disorders, St John’s University

The research question undergirding this poster is ‘What should constitute a global language
assessment template?’ The rationale for this study is that one of the major problems facing
Speech-Language Pathologists and Audiologists (SLP/A) is the absence of language
assessments for bi/multilingual and linguistically diverse populations. Researchers have
expressed the need for these assessments for the last 50 years and continue to do so. In order
to address this need | have devised an international task-team of interested researchers. We
meet monthly via Zoom Video-Conferencing to discuss pertinent issues and feedback on

research tasks.

The purpose of this poster is to describe the various procedures involved in devising a
template for global language assessment for children and adults. The World Health
Organization International Classification of Functioning, Disability and Health — Children and
Youth (ICF-CY) and adults (ICF), provides an assessment framework for SLP/As. Other

methodologies include setting up a task-team of international multidisciplinary SLP/As,



linguists, statisticians, computer-scientists, application developers and test publishers. These

team members will be responsible for devising the assessment template.

Current assessment methods described in the literature are being examined for possible use
in the GLAT. Contrasting and non-contrasting features of African American English [AAE],
(Seymour, Bland-Stewart and Green, 1998) is a possible method. Stockman (2006),
developed a minimum core competency for AAE which could be applied as a methodology for
the GLAT. The Diagnostic Evaluation for Language Variation (Seymour, Roeper, De Villiers &
Zurer-Pearson [2005] and the experience of these authors can inform the GLAT process.
Other invaluable resources in this realm is a similar project undertaken for the European
Union by the Comite Permanent de Liaison des Orthophonistes/Logopedes de I’Union
Europeene ‘Standing liaison committee of Speech and Language Therapists/Logopedists in the
European Union’ by authors such as Armon-Lotem and De Jong (2015). In addition, the
Bilingual Aphasia Test (Paradis and Libben, 1987) assesses each language of a bi/multilingual
person with aphasia in an equivalent way. Therefore, each version is not a translation but
instead culturally and linguistically relevant. Hyter & De-Salas Provance (2019) have also
devised a list of alternative methods of assessment such as use of narrative assessment
methods which will be considered for the GLAT. Bedore and Pefia (2008) have devised a

decision making framework for bilinguals which can also be useful in this process.

This is an ongoing project with many different phases.
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